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RESOURCE IMPACTS:

BIG HAIRY AUDACIOUS GOAL: IMPLEMENTATION TIMELINE:

GOAL: To promote cultural competency by enhancing and MON_TH_I | MONTH 2 mstrict
expanding the role that the Student Advisory Group (SAG) plays * 4 district high schools e Develop and conduct high
within the District’s decision making process. This will be achieved Zflllfﬁct aslﬁlecl(zg’)cs (40) and school diversity and equity p N
by creating recommendations centered on meeting the needs of . Full-d kshob to: student survey Tangible /School \
each and every student to support the district’s vision of Every blliil d ?gavrrloaisscﬁsr; O * 2 hour luncheon to: discuss Costs
Student a Graduate Prepared for a Bright and Successful Future. The puUrpose ar; d s;cll_lden‘thoals, _(cheflne terms e Consultant || ey~ \/
group will increase its impact at each high school by developing and expectations of Student ( IVETSILY, equity, e Food (9 _ Teacher N
. . . . . . pe achievement gap, cultural lunches + e Transportation to &
implementing projects designed to address issues of equity and Advisory Group (SAG), & competency) UIERES from
diversity. cultural simulation snac,{s) workshops/lunche | ("7, .: e )
5 Materials I P Tangible Cost (multiplied by | N
OnS # of adult allies) Intangible Costs
1 1: . . . T e ™\
WHY? Building cultural competency is a district initiative; cultural [ / Intangible M1 gl Gt « 4 days full day substitute « Planning Time (out of
competent schools maximize student achievement regardless of MONTH 3 costs e Students miss out e 5 days half day substitute school) ~15 hours
race, ethnicity, socio-economic status, religion, sexual orientation, 1 : N y,
e e Full-day workshop to: * Useof on class time
and learning differences. Schools have a transcendent _ y p to: MONTH 4 district L A J W,
ibility to be a supportive and inviting place for_all students discuss stereotypes, buildin \ /
responsibility pp &P ail achievement gap, and e Full-day workshop to: 5
to learn. School culture should embody a climate that is equality /equity issues in discuss privilege and
representative of all students. The district has ~11,000 students schools diversity using “For My 9 y
and 25% identify as non-white. Cultural competency leads to more e Define student action People”
effective teaching, equips the community to reach out to students’ projects (SAP) using results e Work on SAP
families, addresses student achievement gaps, reinforces American from student survey e E-quity newsletter to all k /
ideals, and helps meet accountability requirements. (NEA, 2008). e 2 hour luncheon to: meet District staff/faculty
with District Board and highlighting the work of PROIECTIONS
. . concerns
assessed 521 .staff per(.:eptlons about key school Cllmate fa.ctors and HIGH LEVEL INPUTS:
current practices that influence teaching and learning environment *4 full day workshops, 5 luncheons
with respect to diversity, equity, and the achievement gap. l *Cultural simulation activity
*High school student diversity and equity survey
. iculum incl limi : For My People, Crucial C tions, Use Another Word,
*Respondents indicated that there was limited participation and MONTH 5 lfnl;?r;égn;rg;ﬂ;[g; ee s, but not limited to: For My People, Crucial Conversations, Use Another Wor
access for diverse families’ involvement and observed that students’ e Adult allies meet with
. . . . MONTH 6 OUTCOMES:
culture and experiences were not included in the classroom principals to approve SAP " . .
settings. « Full-day workshop to: e 2 hour luncheon to: reflect on ;I;g}}l)lﬁirnlfrsl‘(c%tcl)g? of student-created and led programs promote respect for diversity and equity at
*Respondents communicated a desire to move from philosophy to finalize SAP & decide on ?ucchess .Of SIA‘P/ deter_mlr%e t °Strong%r awareness of diversity and equity issues in the schools on the district, school, classroom,
implementation of culturally competent strategies at all grades. implementation urther implementation 1s and student level.
strategies needed * Students armed with developed and enhanced leadership skills; prepared with tools for crucial
L , _ . . conversations and language for dealing with discrimination.
This district has a long way to go in regards to treating all students (Zii}slgllllsrshslxghvi(i)tr}llt[())is rict Teachers are more effective and academic gains help to fight the achievement gap.
equally. We talk out the sides of our mouths when it comes to race Board
: o it SUCCESS CRITERIA:
and diversity.” -District Staff l *Enhanced student communication with the District Board to create improved understanding of
the issues and needs of all students.
“There is clearly a cultural and socio-economic divide between the *Deepened connections among students from all four of the district high schools through team
two major high schools in the district.” -District Staff MONTH 7 building and workshops.

District staff inspired, informed by the ideas and experiences of the participating students.

OPTIONS FOR GOAL ACHIEVEMENT: * Reflection: evaluate program and build next *Greater cultural respect in the District’s community, as well as a greater connection between the
- steps (e.g., post-SAP student survey) district’s high schools and the community:.

e 2 hour luncheon to: meet with District *Working towards a culturally competent school district.
Board and share findings *Student diversity and equity study demonstrate that student action plans improved practices and
school culture to be inviting and safe for all students.

Student-le

diversity
Training& | | and equity JUSTIFICATION & RATIONALE:
Professional action
Development projects Student-led action projects (SAP) were chosen as a means of achieving cultural  2) This initiative provides opportunity and access to all students including

competency in the District. By empowering the students to be leaders, it those from under-served populations to participate in rigorous school culture
, demonstrates their value and inevitably assures their voices will be heard. It redesign, add relevance and diverse perspectives to educational activities on a
a?xsgl(‘)eorievg;dlfy Ac(lillll'glggld helps to affirm_all students right to a place in the school and teaches them to regular basis, and will help teachers/staff to understand the neighborhood
student competency “talk back” to untrue stereotypes in their community (Christensen, 2001). that their students live in.
government sessions
1) This directive will minimize ethnic polarization, which is cultural isolation, 3) This strategy opens up communication between the 4 high schools in the
Int_egrate Family an atmosphere of intolerance, stereotyping, violence and harassments, district to break down stereotypes and build a bridge between students.
Multlcul_tural Engagement: inaccurate judgments, etc. (Metzoff and Lenssen, 2000). Creates inviting and inclusive practices so students feel safe to construct the
Education: bilingual | culture at their school.
curriculum & liaison Meltzoff and Lenssen claim ethnic polarization limits a students ability to

teaching become (2000): 4) The use of simulations “allow participants to be themselves in a recreated

Community members situation and gives students the opportunity to practice decision-making and

*Self-actualized individuals problem-solving techniques with guidance from a facilitator. The experience
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